Behav. Psychol. 2026, 34(4): 49287
https://doi.org/10.31083/BP49287

Original Research

Mindfulness and Job Burnout Among Preschool Teachers: A
Sequential Mediation Model of Perceived Organizational Support and
Psychological Safety

1.2#®, Xiaqing Wang!

Yuting Song!'®, Yuanqing He
ISchool of Educational Science, Anhui Normal University, 241000 Wuhu, Anhui, China
2Faculty of Health and Wellness, City University of Macau, 999078 Macau, China
*Correspondence: xljkjyyjs@163.com (Yuanqing He)
Academic Editor: Jose Pedro Espada
Submitted: 19 December 2025 Revised: 25 February 2026 Accepted: 5 March 2026 Published: 29 July 2026

Abstract

Background: Job burnout among preschool teachers is a growing occupational health concern. This study examined the association
between preschool teachers’ mindfulness and job burnout, as well as the mediating roles of perceived organizational support and psycho-
logical safety. Methods: A cross-sectional questionnaire survey was conducted among 1284 preschool teachers. Participants completed
the Mindful Attention Awareness Scale, the Perceived Organizational Support Scale, the Psychological Safety Scale, and the Teacher
Job Burnout Scale. All statistical analyses were performed using SPSS and the PROCESS macro. Results: Mindfulness, perceived or-
ganizational support, and psychological safety were negatively associated with job burnout. Moreover, perceived organizational support
and psychological safety each significantly mediated the relationship between mindfulness and job burnout, both independently and in a
sequential mediation pattern. Higher mindfulness was associated with increased perceived organizational support, which was associated
with higher psychological safety and, subsequently, lower levels of job burnout. Conclusions: These findings suggest the importance of
providing mindfulness-based training for preschool teachers and strengthening organizational support to promote psychological safety.
Furthermore, the results identify modifiable work environment factors that may help reduce the risk of job burnout in this population.
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1. Introduction and job attrition compared with other teachers (Gong et al.,
2019). In a survey conducted in a Chinese city, 53.2% of
preschool instructors reported experiencing burnout at work
(Li et al., 2020). Therefore, identifying protective factors
that may alleviate preschool teachers’ job burnout is partic-
ularly important. Mindfulness, as an individual psychologi-
cal resource, has increasingly been recognized as a potential

protective factor in occupational mental health research.

Job burnout is a condition of cognitive, emotional,
and behavioral fatigue resulting from adverse work envi-
ronments, insufficient resources, and unhealthy interper-
sonal relationships (Maslach et al., 2001). It includes three
dimensions: emotional exhaustion, reduced personal ac-
complishment, and depersonalization. Teacher burnout has
received increasing attention in recent years (Xu et al.,
2023; Zang and Chen, 2022). Teacher burnout contributes
not only to physical and psychological distress but also
to broader negative consequences in educational settings
(Lucas-Mangas et al., 2022). It also negatively affects
teaching practices and instructional quality. Studies indi-
cate that preschool teachers experiencing burnout partici-
pate less in instructional activities that promote children’s
language and early literacy development (Trauernicht et
al., 2023) and reduce classroom interactions (Ansari et al.,
2022), thereby undermining the standard of early childhood
education.

In this study, mindfulness was conceptualized as a
trait-like disposition, referring to individuals’ tendency to
attend to and be aware of present-moment experiences in an
open and nonjudgmental manner. It has been established a
significant association between teachers’ mindfulness lev-
els and their physical and psychological well-being, as well
as their experiences of job burnout (Wang et al., 2022).
Several empirical studies have examined the influence of
situational factors on job burnout, such as work environ-
ment (Resa et al., 2020; Trauernicht et al., 2022), job stress
(Aboagye et al., 2024), and social support (Billingsley and
Bettini, 2019); other studies have explored personal traits

Preschool teachers are responsible for both caregiv-
ing and instruction, while also facing pressures from par-
ents, kindergartens, and society at large, which result in sub-
stantial responsibilities and occupational stress. Moreover,
preschool teachers generally earn low and unstable incomes
(Ullrich et al., 2016), which elevates their risk of burnout

such as empathy, emotional intelligence, and personality
(He et al., 2025; Tasic et al., 2020; Wang et al., 2022). In
fact, researchers should consider both situational and indi-
vidual factors, as well as their interactions, to effectively
address job burnout (Maslach and Leiter, 2008). Based on
the interaction between personal traits and external envi-
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ronments, this study examines how preschool teachers’ sub-
jective perceptions of the organizational environment influ-
ence their psychological states. Perceived organizational
support and psychological safety reflect teachers’ percep-
tions of their work environment and serve as important pro-
tective factors against burnout (Fleming et al., 2023; Sun et
al., 2019). Therefore, further investigating how these two
factors mediate the relationship between mindfulness and
job burnout can elucidate the psychological mechanisms
underlying preschool teachers’ burnout and provide a ba-
sis for developing intervention strategies.

1.1 Mindfulness and Job Burnout

Mindfulness refers to an individual’s tendency to at-
tend to present-moment experiences with a nonjudgmen-
tal, open, and accepting attitude (Kabat-Zinn and Hanh,
2009). It is considered a positive personality trait and a
valuable personal resource (Gabel-Shemueli et al., 2023).
Preschool teachers with higher levels of mindfulness are
more capable of identifying sources of work-related stress
and mitigating their negative effects on daily tasks (Zhang
et al., 2024). Mindfulness training has been found to sup-
port teachers’ mental health by alleviating stress, promoting
well-being, and strengthening emotional regulation abilities
(Bian and Jiang, 2025; Janssen et al., 2023). Beyond help-
ing preschool teachers manage job-related stress, mindful-
ness enhances their capacity to provide emotional support
to children (Ma et al., 2022). Moreover, mindfulness can
increase preschool teachers’ job satisfaction and positively
influence children’s development (Farewell et al., 2022).

The Job Demands-Resources (JD-R) model claims
that job burnout primarily results from an imbalance be-
tween excessive job demands and insufficient job resources
(Demerouti et al., 2001). Within this framework, mindful-
ness serves as an individual resource that facilitates adap-
tive coping with stressors or negative stimuli, thereby act-
ing as a protective factor that buffers against or prevents
job burnout (Taylor and Millear, 2016; Wilson et al., 2020).
Existing studies have found that mindfulness interventions
help alleviate individuals’ emotional fatigue while strength-
ening their positive perceptions of work (Hiilsheger et al.,
2013). Mindfulness has been increasingly acknowledged in
educational settings as a valuable approach for alleviating
work-related stress, emotional exhaustion, depression, and
anxiety (Flook et al., 2013).

1.2 The Mediating Role of Perceived Organizational
Support

Perceived Organizational Support (POS) describes
how employees interpret the degree to which their orga-
nization acknowledges their efforts and is concerned with
their overall welfare (Eisenberger et al., 1986). POS is an
important yet often overlooked job resource (Yanbei et al.,
2023) that significantly influences individuals” work mo-
tivation and psychological state, and is positively linked

to subjective well-being indicators, including favorable or-
ganizational orientation, affective commitment, job per-
formance, and job satisfaction self-efficacy (Aselage and
Eisenberger, 2003; Rhoades and Eisenberger, 2002). For
preschool teachers, whether the organization provides suffi-
cient understanding and support directly impacts their work
status and willingness to remain in the profession.

Empirical evidence suggests that perceived organiza-
tional support is linked to decreased emotional exhaustion
and lower burnout levels, particularly in high-emotion oc-
cupations like teaching (Kim et al., 2017). For preschool
teachers, experiencing organizational support at work helps
foster the belief that they can rely on the organization dur-
ing times of occupational stress, thereby enhancing orga-
nizational trust and alleviating job burnout (Xu and Yang,
2021).

From the perspective of the JD-R model, mindfulness
functions as a key personal resource that facilitates the ac-
quisition and mobilization of other job resources. Higher
mindfulness levels tend to be more perceptive, more re-
ceptive to positive environmental cues, and better able to
recognize goodwill and support from their organization and
colleagues (Glomb et al., 2011). From a social information
processing perspective, mindfulness cultivates a nonjudg-
mental orientation, thereby reducing negative cognitive bi-
ases and rumination (Gibb et al., 2022; Shi et al., 2023).
This enables preschool teachers to interpret organizational
policies and interpersonal interactions from a more objec-
tive and positive perspective, which in turn enhances their
perceived organizational support.

Empirical studies further support this pathway. For
example, trait mindfulness has been shown to reduce
preschool teachers’ turnover intention through the sequen-
tial mediating roles of cognitive flexibility and perceived
organizational support (Li and Zhang, 2024). In addi-
tion, a study conducted among Chinese teachers found that
perceived organizational support mediates the relationship
between mindfulness and work engagement (Shuai et al.,
2025). Taken together, these findings suggest that mindful-
ness not only buffers the adverse effects of stress but may
also play a more proactive role in shaping how teachers per-
ceive and utilize organizational resources.

1.3 The Mediating Role of Psychological Safety

Psychological safety refers to an individual’s subjec-
tive perception that they can freely express genuine emo-
tions and opinions in social contexts without fearing nega-
tive consequences such as harm to their status, reputation,
or career development (Kahn, 1990). In the workplace, psy-
chological safety encourages individuals to express them-
selves, actively seek resources and assistance, and better
cope with work challenges, thereby enhancing job perfor-
mance. Research by Brown and Leigh (1996) suggests that
psychological safety, as a dimension of work motivation,
affects job performance by influencing work engagement.

&% IMR Press


https://www.imrpress.com

Individuals with higher perceived psychological safety in
organizations are more likely to communicate openly, a
tendency that has been linked to reduced stress and lower
burnout levels. A study on elementary school teachers re-
ported a significant negative correlation between psycho-
logical safety and burnout (Kassandrinou et al., 2023). Re-
duced psychological safety in the workplace is associated
with a higher risk of emotional exhaustion (Rathert et al.,
2022).

Mindfulness, as the capacity to focus on the present
moment, helps individuals become aware of changes in
their physical and emotional states and better understand
others and their behaviors (Glomb et al., 2011), thereby
enhancing positive perceptions of the work context, in-
cluding interpersonal relationships and organizational cli-
mate. Organization-level mindfulness interventions can
also improve social relationships in the workplace, thereby
strengthening psychological safety (Bonde et al., 2023). A
study of rural Chinese teachers found that mindfulness in
teaching mediated the relationship between social support
and work engagement, with psychological safety moderat-
ing the latter part of this pathway (Wu et al., 2025). Al-
though psychological safety was treated as a moderator in
that study, the findings still suggest that mindfulness fosters
a psychologically safe climate in the teaching process.

1.4 The Chain Mediating Role of Perceived
Organizational Support and Psychological Safety
According to the social exchange theory (SET), there
is a social exchange relationship between preschool teach-
ers and the organization (Cropanzano et al., 2017). When
teachers perceive high levels of organizational support, they
tend to develop a stronger sense of obligation and reci-
procity, motivating them to respond with greater work en-
gagement and positive work attitudes. From this perspec-
tive, perceived organizational support reflects not only the
availability of external resources but also teachers’ subjec-
tive interpretation of the organization’s intentions and care.
Organizational Support Theory (OST) further posits that
when teachers perceive that their organization values their
contributions and cares about their well-being, their emo-
tional attachment to the organization is strengthened (Eisen-
berger et al., 1986). This perceived care signals that the or-
ganization prioritizes employees’ health, safety, and overall
well-being, and that it can be trusted and relied upon (Eisen-
berger et al., 2020). These perceptions lay a relational foun-
dation for the development of psychological safety, as well
as a sense of belonging and acceptance in the workplace.
Numerous studies have examined how perceived or-
ganizational support relates to psychological safety. For
instance, a study on secondary school staff found that per-
ceived organizational support positively predicts psycho-
logical safety (Joe-Akunne et al., 2022). Another study on
Turkish teachers showed that perceived organizational sup-
port is positively associated with psychological safety, and
organizational support can foster a safe school climate in
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which teachers feel secure and are more willing to embrace
change (Kurt and Duyar, 2023).

Conservation of Resources (COR) theory suggests
that individuals’ resources are limited, and problems arise
when these resources are excessively depleted (Hobfoll,
1989). This sheds light on how job burnout arises when
emotional demands outweigh an individual’s capacity for
emotional regulation. This theory posits that individu-
als possessing ample resources are better equipped to re-
sist resource depletion and can more effectively leverage
what they have to gain additional resources (Hobfoll et al.,
2018). As mentioned above, Mindfulness enhances indi-
viduals’ sensitivity to supportive cues in the work environ-
ment, thereby facilitating their perception and utilization
of job resources such as perceived organizational support.
Psychological safety, in turn, represents a crucial contex-
tual and relational resource that emerges in environments
characterized by trust, respect, and support (Khattak et al.,
2022). Supportive job resources, such as perceived orga-
nizational support, help establish such environments, while
higher psychological safety reduces individuals’ vulnera-
bility to resource loss and emotional exhaustion (Zhou and
Chen, 2021).

Accordingly, mindfulness may indirectly foster psy-
chological safety by enhancing teachers’ perceptions of or-
ganizational support, forming a sequential pathway from
personal resources to job resources and finally to a support-
ive psychological condition. This chain mediating pathway
represents a theoretically coherent resource gain process:
mindfulness, as a personal resource, may facilitate the ac-
quisition of perceived organizational support as a job re-
source, which in turn enhances psychological safety, ul-
timately alleviating work stress and reducing job burnout
among preschool teachers.

In summary, this study focuses on preschool teachers
as participants to examine the effect of mindfulness on job
burnout and the chain mediating roles of perceived orga-
nizational support and psychological safety. We propose
the following hypotheses. H1: Mindfulness significantly
negatively predicts preschool teachers’ job burnout. H2:
Perceived organizational support mediates the relationship
between mindfulness and preschool teachers’ job burnout.
H3: Psychological safety mediates the relationship between
mindfulness and preschool teachers’ job burnout. H4: Per-
ceived organizational support and psychological safety play
a chain mediating role in the relationship between mindful-
ness and preschool teachers’ job burnout.The hypothesized
model is presented in Fig. 1.

The remainder of this paper is structured as follows.
First, we describe the research methods, including partic-
ipants, measurement instruments, and data analysis. Next,
we present the results of the correlation and mediation anal-
yses. Finally, we discuss the theoretical and practical im-
plications of our findings, acknowledge the study’s limita-
tions, and suggest directions for future research.
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Fig. 1. Hypothesized chain mediation model.

2. Materials and Methods
2.1 Participants

This study employed a cross-sectional survey design
and used convenience sampling to recruit preschool teach-
ers from Anhui, Guangdong, Henan, Jiangsu, and other re-
gions in China. A total of 1577 questionnaires were col-
lected. After data collection, quality control was conducted
based on the following exclusion criteria: (1) incorrect re-
sponses to lie-detection items; (2) participants under 18 or
over 60 years old; and (3) excessively long or short response
times. After screening, 1284 valid questionnaires were ob-
tained, with a valid questionnaire rate of 81.42%. Among
them, 896 questionnaires were from Anhui Province. This
study was approved by an institutional ethics review com-
mittee (ethical approval number: 2024-BBA190027). All
participants provided informed consent before participa-
tion. Detailed participant information is presented in Table
1.

2.2 Measurement Instruments

Teachers self-reported their sociodemographic infor-
mation, including gender, age, teaching experience, teach-
ing grade, highest education level, and the type of kinder-
garten they worked in. In addition, the participants com-
pleted the following measurement scales.

2.2.1 Mindful Attention Awareness Scale (MAAS)

The Chinese version of the Mindful Attention Aware-
ness Scale (MAAS), developed by Brown and Ryan (2003)
and translated by Chen Siyu et al. (2012), was used in this
study. This is a unidimensional scale consisting of 15 items,
such as “I find it difficult to stay focused on what’s happen-
ing in the present” and “I tend to notice feelings only after
they have persisted for some time”. Responses were rated
on a 6-point Likert scale ranging from 1 (“almost always”)
to 6 (“almost never”). Higher total scores indicate higher

Y

Job Burnout

levels of mindfulness and present-moment awareness. In
the present study, the scale demonstrated good internal con-
sistency, with a Cronbach’s alpha of 0.93.

2.2.2 Perceived Organizational Support Scale (POSS)

A short version of the Survey of Perceived Organi-
zational Support (Eisenberger et al., 1986) consisting of 8
items was used to assess participants’ perceived organiza-
tional support, with items such as “My organization cares
about my opinions” and “My organization cares about my
well-being”. The scale included five response options on a
Likert-type format, ranging from 1 (“strongly disagree™) to
5 (“strongly agree”). Higher scores reflected stronger per-
ceptions of organizational support. In this study, the Cron-
bach’s alpha coefficient for this scale was 0.90.

2.2.3 Psychological Safety Scale (PSS)

Psychological safety was measured using a question-
naire revised by Li Ning and Yan Jin (2007), which was
adapted from the work of May et al. (2004) and Edmond-
son (1999). The scale consists of 5 items (e.g., “I don’t
have to be overly cautious at work”, “Someone in my work
environment is always undermining my efforts”) and uses a
5-point Likert scale. Higher scores reflect greater perceived
psychological safety. In the present study, the Cronbach’s
alpha coefficient for this scale was 0.73.

2.2.4 Preschool Teachers’ Job Burnout Scale (Maslach
Burnout Inventory-Educator Survey, MBI-ES)

The scale developed by Maslach and Jackson (1981)
and revised and validated by Chinese scholars (Wang et al.,
2003), was used. The scale consists of 22 items across
three dimensions: emotional exhaustion (8 items, e.g., “I
feel emotionally drained after a day’s work™), depersonal-
ization (6 items, e.g., “I have become more callous toward
some children”), and reduced personal accomplishment (8
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Table 1. General demographic information.

Demographic variable Category Frequency Percentage (%)
Gender Male 15 1.20
Female 1269 98.80
18-30 767 59.74
31-40 363 28.27
Age
41-50 122 9.50
51-60 32 2.49
S years or less 694 54.00
6 to 10 years 326 25.40
Teaching experience 11 to 15 years 123 9.60
16 to 20 years 44 3.40
More than 21 years 97 7.60
Junior Kindergarten 455 35.40
Teaching grade Middle Kindergarten 373 29.00
Senior Kindergarten 456 35.50
Junior college and below 538 41.90
Highest education level Undergraduate 736 57.30
Postgraduate and above 10 0.80
Township public kindergarten 344 26.80
. Township private kindergarten 73 5.70
Type of kindergarten Lo
Urban public kindergarten 629 49.00
Urban private kindergarten 238 18.50
Total 1284 100

items, e.g., “I feel [ am not doing my job well”), with the last
dimension scored in reverse. Items are rated on a 5-point
scale from 1 (“never”) to 5 (“always”). Higher total scores
indicate greater levels of job burnout. In the current study,
the Cronbach’s alpha coefficient of the scale was 0.90.

2.3 Data Analysis

Data analyses were performed using SPSS version
27.0 (IBM Corp, Armonk, NY, USA) and the PROCESS
macro version 4.2 (Hayes, USA). Harman’s single-factor
test was used to assess common method bias. If the vari-
ance explained by the first unrotated factor was less than
40%, common method bias was considered not to be a se-
rious concern in this study. In addition to statistical test-
ing, several procedural remedies were implemented during
data collection to mitigate common method bias, includ-
ing anonymous participation and the inclusion of attention-
check items. Pearson correlation analysis was used to ex-
amine the relationships between variables. Model 6 of the
PROCESS macro (version 4.2) was used to test the chain
mediation effect. The significance of mediation effects was
determined using bootstrapped 95% confidence intervals
(based on 5000 samples). For all analyses, two-tailed p-
values less than 0.05 were considered statistically signifi-
cant.
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3. Results
3.1 Common Method Bias Test

This study employed self-report questionnaires, which
may be subject to common method bias. To examine this
possibility, a factor analysis using Harman’s single-factor
test was conducted on the items measuring mindfulness,
perceived organizational support, psychological safety, and
job burnout. The results indicated that the largest factor ac-
counted for 31.03% of the variance, which is below the 40%
threshold. Therefore, no serious common method bias was
detected in this study.

3.2 Descriptive Statistics and Correlation Analysis of
Variables

Table 2 presents the descriptive statistics and correla-
tion results of the study variables. The results showed that
mindfulness was positively correlated with perceived orga-
nizational support (» = 0.308, p < 0.001) and psychologi-
cal safety (»r =0.273, p <0.001), and negatively correlated
with job burnout (» =-0.530, p <0.001). Additionally, per-
ceived organizational support was significantly positively
correlated with psychological safety (» = 0.505, p <0.001)
and significantly negatively correlated with job burnout (»
=-0.627, p <0.001). Moreover, psychological safety was
significantly negatively correlated with job burnout (r = —
0.541, p <0.001).
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Table 2. Descriptive statistics and correlation analysis (n = 1284).

M SD 1 2 3 4 5 6 7
1. Mindfulness 66.980 12.439 1
2. POS 28.879 5.447 0308 1
3. PS 24712  5.624 0273 0.505™" 1
4. JB 54.061 11.928 -0.530"" —0.627"" —0.541"" 1
5. Emotional exhaustion 21.106 5.685 —0.501""" -0.525"" -0.484™" 0.887""" 1
6. Depersonalization 12,759  4.127 -0.493"" —0.503""" —0.494™" 0.880™" 0.812"*" 1
7. Reduced personal accomplishment 20.196 4.778 —0.300""" —0.507""" —-0.348™" 0.681""" 0.322"" 0.368™" 1

***p <0.001. Note: POS, perceived organizational support; PS, psychological safety; JB, job burnout.

3.3 Test of the Chain Mediation Effect of Perceived
Organizational Support and Psychological Safety

Mindfulness was entered as the independent variable,
job burnout as the dependent variable, and perceived or-
ganizational support and psychological safety as mediating
variables in the model. Since age, teaching experience, and
highest education level were significantly correlated with
the variables of interest, they were included as control vari-
ables in the mediation analysis. Previous studies have iden-
tified these demographic factors as important covariates in
research on teacher burnout and occupational well-being
(Anastasiou and Belios, 2020; Jamaludin and You, 2019).
The results of the mediation analysis are shown in Table 3,
Table 4, and Fig. 2. Mindfulness negatively predicted job
burnout (f = —0.498, p < 0.001) and positively predicted
perceived organizational support (f = 0.291, p < 0.001);
mindfulness (f = 0.130, p < 0.001) and perceived organi-
zational support (8 = 0.466, p < 0.001) positively predicted
psychological safety; mindfulness (8 =-0.321, p < 0.001),
perceived organizational support (f = —0.380, p < 0.001),
and psychological safety (f = —0.249, p < 0.001) all neg-
atively predicted job burnout. The mediation analysis us-
ing the Bootstrap method (with 5000 resamples) showed
that both the total and direct effects of mindfulness on job
burnout were significant. Based on the mediation path anal-
ysis, the mediating effect of perceived organizational sup-
port was 22.29%, psychological safety was 6.43%, and the
chain mediation effect of perceived organizational support
and psychological safety was 6.83%. The 95% confidence
intervals for all indirect paths did not include zero, indicat-
ing that all three mediation paths were statistically signifi-
cant. It should be noted that these proportions reflect the rel-
ative magnitude of the indirect effects within the observed
associations in the current sample; given the cross-sectional
design, they do not imply causal contributions.

4. Discussion
4.1 Mindfulness and Job Burnout

The current analysis found a significant negative
correlation between mindfulness and job burnout among
preschool teachers. Mindfulness negatively predicted job
burnout, confirming H1 and aligning with findings from
earlier studies (Cheng et al., 2022; Wang et al., 2022).

Preschool teachers with higher mindfulness levels possess
positive self-regulation and self-control abilities (Bowlin
and Baer, 2012). They frequently attend to their cur-
rent emotional and physiological experiences, which helps
them better cope with stress, manage interpersonal rela-
tionships, enhance occupational well-being, and life sat-
isfaction (Nevill and Havercamp, 2019). As a psycho-
logical trait, mindfulness helps reduce emotional exhaus-
tion (Bi and Ye, 2021), enabling preschool teachers to face
work-related stress and challenges with a more peaceful
and accepting attitude, reducing the accumulation of nega-
tive emotions and thereby lowering the risk of job burnout.
In addition, numerous schools have adopted mindfulness-
based programs that have been shown to effectively reduce
teachers’ occupational stress, enhance their mental well-
being and self-efficacy (Bian and Jiang, 2025), and lessen
symptoms of job burnout (Jennings et al., 2017).

4.2 The Mediating Role of Perceived Organizational
Support

This study found that perceived organizational sup-
port mediates the relationship between mindfulness and
job burnout. In other words, mindfulness was associ-
ated with higher perceptions of organizational support
among preschool teachers, which was linked to lower
levels of job burnout, supporting H2. Preschool teach-
ers with higher mindfulness levels tended to perceive
more organizational support and experience lower levels of
burnout. Key components of mindfulness, such as present-
moment awareness, an open and accepting attitude, and
nonjudgmental observation, are associated with preschool
teachers’ enhanced comprehension, tolerance, and inter-
pretation of their work environment (Hsieh et al., 2021).
Preschool teachers with higher mindfulness can more ef-
fectively recognize negative emotions, enhance self-control
and emotional sensitivity, objectively perceive physiolog-
ical changes caused by psychological stress, and develop
positive perceptions of their work environment and or-
ganizational support, thereby strengthening their sense of
belonging and organizational satisfaction (Zeshan et al.,
2023). Therefore, mindfulness helps enhance the percep-
tion of organizational support (Kumprang and Suriyanki-
etkaew, 2024), which transforms into organizational re-

&% IMR Press


https://www.imrpress.com

Table 3. Regression analysis of variable relationships.

. . . Overall fit indices Significance of regression coefficients
Outcome variable Predictor variable
R R’ F s t
Age 0.564 0318  149.068 —0.233 ~5.869™""
B Teaching experience 0.083 2.091"
Highest education level 0.104 44527
Mindfulness —0.498 -21.266™"
Age 0.325 0.106 37.868"" 0.151 3.312™
POS Teaching experience -0.071 -1.565
Highest education level —-0.040 —1.483
Mindfulness 0.291 10.855™"
Age 0.522 0.272  95.664™" 0.008 0.198
Teaching experience —0.043 —-1.046
PS Highest education level -0.014 —-0.570
Mindfulness 0.130 5137
POS 0.466 18.478""
Age 0.764 0.584 298.297"" —-0.156 -5.010""
Teaching experience 0.037 1.190
B Highest education level 0.081 4.424™
Mindfulness -0.321 -16.609""
POS —0.380 ~17.690"**
PS —-0.249 ~11.776™*"

*p<0.05; " p<0.01;""p<0.001.

Table 4. Analysis of the mediating effects.

Intermediary path Effect size Boot SE Boot CILB Boot CIUB  Relative mediating effect
Mindfulness —» POS - JB -0.111 0.012 -0.136 —-0.088 22.29%
Mindfulness — PS - JB —-0.032 0.007 —-0.047 -0.018 6.43%
Mindfulness - POS - PS - JB  -0.034 0.005 —0.044 -0.025 6.83%

Total indirect effect -0.177 0.016 -0.210 —0.146 35.55%

Direct effect -0.321 0.019 -0.359 -0.283

Total effect —0.498 0.023 —0.544 -0.452

Boot CI LB, Bootstrap Confidence Interval Lower Bound; Boot CI UB, Bootstrap Confidence Interval Upper Bound.

Perceived 0.47*
Organizational » Psychological Safety
Support
0.29*** 0.13*** _0.38*** -0.25***
-0.327
Mindfulness > Job Burnout

Fig. 2. Chain mediation model of perceived organizational support and psychological safety. ™ p < 0.001.
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liance, reduces feelings of isolation, increases work mo-
tivation and satisfaction, and subsequently decreases job
burnout (Zheng and Wu, 2018). When preschools demon-
strate concern for teachers’ well-being and acknowledge
their contributions, teachers are more likely to perceive the
organization as valuable and significant. Constructive in-
terpersonal relationships and a nurturing organizational cli-
mate are essential in alleviating teacher burnout, diminish-
ing their intent to leave, and preventing actual turnover (Xu
et al.,, 2023).

4.3 The Mediating Role of Psychological Safety

This study found that psychological safety mediates
the relationship between mindfulness and job burnout.
Specifically, mindfulness enhances preschool teachers’
psychological safety at work, thereby reducing job burnout,
confirming H3. Mindfulness signifies a shift in how indi-
viduals relate to themselves and the external environment
(Garro et al., 2023). Preschool teachers with higher mind-
fulness can focus on the present moment without worrying
about how their work is evaluated, which helps them en-
joy their work and derive intrinsic satisfaction from task
completion (Chang et al., 2015), thereby enhancing well-
being. In the emotionally demanding and high-activity en-
vironment of early childhood education, a lack of psycho-
logical safety can lead teachers to exhibit coping responses
such as repression, withdrawal, and apathy, which in turn
exacerbate job burnout. Mindfulness, by enhancing aware-
ness, helps preschool teachers recognize negative emotions
in time, accept care and support from the organization and
others, reduce stress, increase safety, and alleviate burnout.
Furthermore, psychological safety is closely related to per-
ceptions of the workplace. That is, preschool teachers with
low psychological safety experience different cognitive and
perceptual workplace experiences compared to those with
high psychological safety. Teachers with higher psycholog-
ical safety hold more positive perceptions of the organiza-
tional environment and exhibit lower levels of job burnout
(Fleming et al., 2024). This suggests that preschool admin-
istrators should not only enhance teachers’ mindfulness lev-
els but also strive to cultivate an open, inclusive, and ex-
pressive organizational climate to strengthen teachers’ psy-
chological safety, effectively preventing and alleviating job
burnout.

4.4 The Chain Mediating Role of Perceived
Organizational Support and Psychological Safety

This study further found a chain mediating effect of
perceived organizational support and psychological safety
in the relationship between mindfulness and job burnout,
thereby supporting Hypothesis 4. This finding provides
more specific empirical support for COR theory. COR the-
ory posits that individuals’ initial resources not only help
buffer against resource loss but may also facilitate the ac-
quisition of additional resources, thereby forming a process

of resource gain. In light of the present findings, mind-
fulness, as an initial personal psychological resource, may
serve as the starting point of this resource-gain process.
Preschool teachers with higher levels of mindfulness are
generally able to approach their emotional experiences with
greater awareness and acceptance and to respond to work-
related stress in a relatively objective manner, which in turn
contributes to more positive organizational interaction ex-
periences. In this process, teachers are more likely to rec-
ognize and internalize organizational care and support.

The combination of perceived organizational support
and mindfulness constitutes a pool of resources that pro-
vides favorable conditions for the development of psycho-
logical safety as a key job-related resource. When employ-
ees perceive higher levels of organizational support, their
psychological safety tends to increase accordingly. This
relationship has been supported by studies across different
occupational groups (Appelbaum et al., 2018; Javaid et al.,
2025; Singh et al., 2018). In supportive organizational con-
texts, employees are more likely to feel respected and val-
ued, which reduces concerns about making mistakes or ex-
pressing their authentic selves and enhances their sense of
safety and belonging at work.

This process is also consistent with the core assump-
tions of social exchange theory and organizational support
theory. A supportive organization provides an appropriate
context for relationships that extend beyond formal obliga-
tions and contracts. When employees perceive the orga-
nization as an entity that cares about their well-being, the
work environment is more likely to be experienced as safe
and supportive (Cropanzano et al., 2017; Eisenberger et al.,
1986). On this basis, higher psychological safety helps in-
dividuals maintain positive psychological functioning and
reduces the risk of emotional exhaustion (Nembhard and
Edmondson, 2006), thereby alleviating work stress and de-
creasing job burnout.

4.5 Research Significance

This study investigates the underlying mechanisms of
job burnout among preschool teachers and systematically
elucidates how individual resources and work-related en-
vironmental resources jointly function to alleviate burnout.
Grounded in the JD-R model and COR theory, and further
informed by SET and OST, this study conceptualizes mind-
fulness as a key individual psychological resource and ex-
amines its role in shaping teachers’ subjective perceptions
of the organizational environment.

From a theoretical perspective, unlike prior research
that has predominantly conceptualized mindfulness as a
passive stress-buffering factor, the findings of this study
suggest that mindfulness may play a more active role in
the process of resource acquisition. Specifically, higher
levels of mindfulness enable teachers to more effectively
identify, interpret, and utilize supportive resources pro-
vided by their organizations, thereby enhancing psycholog-

&% IMR Press


https://www.imrpress.com

ical safety. This finding underscores the dynamic interac-
tion between individual psychological characteristics and
organizational contexts, extends current understanding of
the mechanisms underlying teacher burnout, and provides a
theoretical basis for future research on teacher mental health
from an integrative perspective.

From a practical perspective, this study offers targeted
implications for interventions aimed at reducing burnout
among preschool teachers. At the organizational level, the
findings indicate that merely providing institutional or ma-
terial support is insufficient to effectively mitigate teacher
burnout; rather, the critical issue lies in whether such re-
sources are clearly perceived by teachers and internalized
as psychological safety. Accordingly, school administra-
tors should complement resource provision with transparent
communication, timely feedback, and inclusive decision-
making processes to enhance teachers’ subjective experi-
ence of organizational support. At the individual level,
the results further demonstrate that mindfulness is not only
an emotion regulation or stress-reduction strategy but also
a psychological resource that may facilitate professional
adaptability. As mindfulness cultivation contributes to
teachers’ well-being and may improve teacher—student in-
teractions (Braun et al., 2019), teachers may benefit from
mindfulness practices that enhance present-moment aware-
ness and self-regulation, enabling them to cope more effec-
tively with the high emotional demands of their work.

4.6 Research Limitations and Future Directions

This research utilized a cross-sectional survey ap-
proach to investigate the relationship between mindfulness
and job burnout, establishing a chain mediation model to
examine the underlying mechanisms. Nonetheless, this
study has several limitations. First, the cross-sectional de-
sign limits inferences about causal relationships among the
study variables. Future research could adopt longitudinal
or intervention-based designs to more rigorously examine
the temporal sequence and potential interactive relation-
ships among the variables. Second, all variables were mea-
sured using self-report questionnaires, and although Har-
man’s single-factor test was conducted, common method
bias may still be present. Future studies may consider em-
ploying multi-source or multi-method data collection, such
as incorporating evaluations from managers or the organi-
zational level, peer ratings, or objective indicators. Third,
the reliability of the psychological safety scale used in this
study was acceptable but relatively moderate; future re-
search may consider using more well-established scales. Fi-
nally, most valid samples in this study were collected from
Anhui Province, and female teachers accounted for a large
proportion of the sample, which may limit the generaliz-
ability of the findings. Future studies could further expand
regional coverage and explore potential gender differences.
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5. Conclusions

This study, based on the JD-R model, COR theory,
SET, and OST, examined how mindfulness, perceived or-
ganizational support, and psychological safety influence
preschool teachers’ job burnout. It highlights mindful-
ness as a protective factor that alleviates burnout both di-
rectly and indirectly via perceived support and psycholog-
ical safety. The findings emphasize the importance of a
supportive organizational climate and psychological safety
in strengthening the impact of mindfulness and reducing
burnout in early childhood education. These results en-
rich research on burnout mechanisms and the interaction
between individual and organizational resources. They also
offer evidence for developing mental health interventions,
such as enhancing perceived support, building a safe and
inclusive work environment, and promoting mindfulness
training to support preschool teachers’ well-being and ca-
reer sustainability.

Although the present study focuses on preschool
teachers, the integrated chain mediating theoretical
model—whereby internal personal resources facilitate the
acquisition of external job resources and subsequently
foster resilient psychological states—may provide a useful
framework for burnout prevention in other educational
contexts as well as in high-stress service professions such
as healthcare and social work. Future research is needed to
further examine the potential generalizability of this model
across different occupational groups.
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